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INTERNATIONAL TRAINING CONSULTATION

EMMAUS BIBLE COLLEGE, DUBUQUE

15 – 17 JUNE 2005

NOTES OF A CONSULTATION OF PEOPLE INVOLVED IN TRAINING WITHIN THE WORLDWIDE BRETHREN MOVEMENT

REPORT ON DAY 1

1. Stephen McQuoid welcomed those attending and said that the event was unique in bringing together so many people from Bible Colleges in the Brethren movement for reflection and prayer.  The event promised to be an exciting one.  He opened with prayer.

Devotional 1
2. John Hitchens opened with a Maori greeting, according to the custom in New Zealand.

3. He read Colossians 1: 23b – 29.

4.  The questions of identity and purpose were often a challenge to Bible teachers particularly in the context of confusing messages from their culture.  As to Paul’s identity, he defined himself in this passage as the servant of  Christ and the servant of the church (v. 25).  As to his purpose, it was three-fold:  (1) to make the Word fully known;  (2) to make the riches of Christ and the gospel fully known;  and (3) to see people become fully grown into Christ.  This commission or purpose Paul expressed as a matter of stewardship (cf. Joseph in the house of Potiphar).  This stewardship reflected God’s own cosmic management plan (Eph. 1).  So far as making the Word fully known, this could be regarded as having three dimensions: 

a. geographical and global, as expressed in Romans 15;  today we could interpret this in terms not only of geography but, for example, of people groups and socio-economic groups:  none should be left out; 

b. in terms of comprehensiveness and diversity.  Paul told the Ephesian elders that he had declared to them the whole will of God.  Our teaching needed to be comprehensive in terms, for example, of coverage, the different metaphors of expression and methods of presentation.

c. its transforming efficacy – see Romans 15: 18, 1 Thessalonians 1: 5, 6;  and 1 Thessalonians 2.

The commission was to declare Christ and the gospel to all nations, transcending cultural boundaries.  Christianity satisfies our needs within our culture and then takes us beyond our cultural boundaries. Finally, the commission was people-centred in that the task was to bring each Christian to maturity in Christ. The goal was constant spiritual growth in every believer (see Philippians 3: 15).  John noted that this programme involved suffering with Christ (v. 24) and required diligent effort (v. 29).

Welcome

4. Ken Daughters (President, Emmaus Bible College) welcomed the participants to the College.  He expressed particular thanks to those who had prepared the consultation.

Getting to know you – 1

Emmaus College, USA
5. Ken Daughters said that the College had been in existence for 64 years.  It had been founded in Toronto and after 10 years had moved to the western suburbs of Chicago.  Then in 1984 it had been possible to acquire its present facilities in Dubuque from the Dominican order for $1.3m (10% of the original construction cost).  Since then, it has been possible add to sports and dormitory accommodation.  Currently, there were 255 students, 22 faculty members, and 60 employees in total.  Optimally, the student body would be 300 for the resources at present deployed, and the goal was to expand the student body to 400.  Income was mainly from student fees.  Staff were the main expense.  The student body was drawn from the spectrum of assemblies in the USA and from 16 other countries.  The focus of the curriculum was on the Bible and all students were required to major in that.  Many students went to secular professions.  In consequence a range of other majors were available, including youth ministries, inter-cultural studies, music and counseling.  Many graduates were active in leadership of assemblies across the country.

Emmaus College, Australia

6. Doug McNaught said that the background was of assembly decline in Australia (both in number of members and number of congregations), in contrast to the 1950s when they had been the most rapidly growing religious group in Australia.  Recently, a strength and unity movement had been initiated in order to try to reverse decline.  Sound Bible teaching was a source of growth in itself and Emmaus Australia was committed to this.  In the 1990s, the College had tended to lose touch with its constituency:  it had a better reputation with the relevant academic community than it had with the assemblies.  Efforts were now being made to restore the position.  Among the reasons for the attitudes on the part of the assemblies were that there were shortcomings in church leadership, that leaderships tended to adopt off-the-peg thinking without evaluating it on the basis of Scripture, and that the Australian states tended to go their own way and to reject leadership from Sydney where Emmaus was located.

7. David Clarkson noted that this account raised three questions for consideration in the course of the consultation:

· The importance of contact between colleges and their constituencies

· The question of accreditation

· The balance to be struck between academic content and training and preparation for practical service.

Kawartha Lakes Bible College, Canada

8. Don Salmans and Dennis Easton explained that the college had been in existence for 28 years.  After 3 – 4 years it had acquired its own accommodation including dormitories.  There was a 2-year programme for an average of 40 students, 85% were from the assemblies, mainly those in Ontario.  The college had a relationship with Prairie Bible College which enabled students to pursue their studies further by distance learning.  Recently, a recruitment director had been appointed to increase student numbers – two years ago the number had been 73, it had been 39 this year, and was likely to fall again in the fall.  Canadian assemblies fell into three groups and the student body was drawn from the central group.  The more conservative group were inclined to think that Bible college education was undesirable, while the more progressive churches used non-denominational and Baptist colleges.  There was a second Brethren Bible college in Canada, Mount Carmel in the west, whose annual intake was about 20 students.

The Chad

9. René Daidanso explained that Brethren work in the Chad had begun through New Zealand missionaries in 1926.  There were now 1,000+ assemblies with a total membership of about 200,000. There was a central body for the assemblies of which he was President. Efforts were currently being made to re-establish teaching in the local church on the lines of Acts 2: 41 – 42, and members were also being encouraged to evangelise on the lines of Acts 8: 4.  They were also emphasizing the importance of teachers being practitioners, for example, in evangelism.  For Bible college education, the institutions of other groups were used.   There had been problems as a result, particularly with those educated abroad and the churches in the Chad were beginning to see the need for a Brethren teaching institution to which to send students.  Within the country, there were 12 intermediate Bible schools in each of the major languages and 2 other intermediate schools providing teaching at a level between the local church and Bible institutes where the teaching medium was French.

10. From these remarks, David Clarkson noticed particularly

· The emphasis on the local church and the need for colleges to keep close contact with them

· The importance of teachers’ modeling in practice what they are teaching others to do.

Main Paper: Missiological Trends

11. Ian Burness summarized his paper which was included in the conference pack.

12. In discussion, the following points were emphasized:

· There was a strong tension in Brethren approach between a separatist ecclesiology which marked out the Brethren as being different from others and the fact that the approach laid heavy emphasis on outreach and co-operating widely with other evangelical movements and bodies in order to facilitate that outreach.

· There was often much co-operation across denominational barriers and many in missionary agencies (whether denominational or non-denominational) were from a Brethren background.

· In some countries, there was a readiness to co-operate with others at the local level while at the national level there might be an unwillingness to co-operate with others.

· Darby’s success in church planting was a noteworthy feature of the early years of the Brethren movement.

· There was a tendency in some countries for the Brethren movement to lose its sense of identity and it could be argued that it was important to establish core characteristics which would determine the kind of churches which Brethren missionary effort was planting.

· While western missionaries had thought it prudent to withdraw from certain countries in the aftermath of 9/11, those from countries such as Japan, Korea and the Philippines had not thought it necessary to do so (even though in some countries there had been attacks and pressure on such personnel).

· Lack of commitment and certainly of denominational loyalty was a feature of the post-modern generations in the west.  The concern was with whether the particular local church being attended was effective and successful.  The implication was that training needed to encourage people to function non-denominationally in mission.

· While the numbers coming forward for missionary service had remained remarkably buoyant notwithstanding the decline in number of churches and members in some countries, it was difficult to be too optimistic about the future, given the continuing decline.  In any case, the decline was likely to mean declining funding sooner rather than later.

· In recruiting younger people today, it was important to be able to offer involvement in projects and teams which had a clear vision.

13. In reply to a question about what missionary service agencies would expect of colleges which were training personnel for missionary work, Ian Burness emphasized the important of encouraging spiritual formation and maturity in students, and awareness of God’s leading and call upon their lives.  Mentoring was likely to be important in this process.

14. John Hitchen said that in New Zealand, since the creation of Global Connections in Mission from the NZ branch of GLO and the former missionary support agency, there had been an emphasis on reviving missionary interest in assemblies. GCIM saw itself as having responsibilities in educating for and about mission and had mounted a number of missionary training seminars for local church elders.  It was also trying to encourage a re-conception of mission, particularly be encouraging local churches to establish partnerships with churches and projects in receiving countries.  GCIM had recently appointed a youth director and it was developing gap year training to encourage young people to get experience in evangelism in local churches.

Getting to know you – 2

Eastern Europe

15. Roger Brind referred to educational needs in eastern Europe.  The first Brethren Bible School there had been established in Poland in 1979.
 This served the 47 assemblies of Poland and over 300 people had received training there.  With the freedom of movement possible since 1989, those in central and eastern Europe were concerned that there was a need for training activities there as frequently those who left to study elsewhere (now easier with the expansion of the European Union) did not return.  The central Europeans were particularly keen on education based on a network, and one which made use of the teaching resources now available in eastern Europe as well as those from outside.  There had been discussion in Hungary in April of the possibility of establishing a degree-level course similar to those offered by the Open University in the UK, which combined distance learning with intermittent block courses. Such an institution would not require buildings.  Opinions were now being sought from potential students and church leaders as to what was practicable – proposals from the outside often proved to be not what was desired by people on the spot.  Unless something was done at degree level, there were real fears in eastern Europe that young people would be lost from the assemblies. The possibility of combining academic and non-academic options within the same offering was also being considered.

Germany

16. Ulli Neuenhausen summarized the work of Missionshaus-Bibleschule Wiedenest.  This had been founded in 1905 specifically to train young people for evangelistic work in Russia.  The work now had three branches:  the Bible School, the missionshaus (mission support agency) begun in 1952, and the church forum begin in the 1970s in order to strengthen work in the churches of Germany.  The Bible school now had 140 students and there were some 140 missionaries abroad who were connected with Wiedenest.  Though the Bible School was strongly rooted in the Brethren, it was inter-denominational in character and needed to be as there were comparatively few Brethren churches in Germany (8,000 – 9,000 members in total).  Of particular concern at present in the school were the needs to provide more gift-orientated courses, to develop a programme for training evangelists, to include more material on discipleship and develop Christian character in the students, and to develop more internship combined with mentoring.  Wiedenest offered 1 – 2 year courses for those likely to return to their churches as tentmakers, a 3-year degree course, and  recently a Masters programme had been introduced in co-operation with the University of South Africa.

17. In discussion, the question was asked whether it was possible to train evangelists in colleges.  In the Chad, training of evangelists was done in one-month courses on evangelism and a further one-month course on following up converts.  Many churches gave evangelists few opportunities while others, for example, in Zambia were insular and inward looking.  They often tended to see evangelism as a task to be done by the evangelist, which was of little concern to them.

India

18. Koshy Zachariah spoke of the work of the Gospel Fellowship Trust of India (GFTI) and the related Stewards Bible College (SBC).  GFTI supported 600 evangelists in India, 300 of whom were working, often successfully, in the north where Christianity was much weaker.  SBC had been founded in 1974 (with some considerable resistance from those who feared that such an institution would infringe the autonomy of the local church, who were fearful of co-operation, and who considered that Bible colleges were unscriptural.  SBC trained 10 students a year on a 2-year course.  The object was to ensure that evangelists were adequately instructed in scripture.  Since the foundation of SBC, 300 of the 600 evangelists supported by GFTI had passed through SBC.

Italy

19. Ron Diprose summarized the position with respect to the Italian Evangelical Bible Institute (IBEI) at Rome.  This had been founded by the Greater Europe Mission in 1960.  It had been governed by an Italian Board since 1983 and in 1997 had become fully independent.  It served the evangelical community in Italy as a whole, though 75% of the students came from Brethren churches.  The present Principal and half the board were from Brethren churches.  IBEI could accommodate up to 25 full-time students though numbers were at present rather less than that.  Its 3-year degree had been accredited since 1996 by the European Evangelical Accrediting Association.  Under recent European legislation, a more flexible system might be possible with 1 – 3 year courses based on 60 credits per year. The second branch of IBEI activity was schools by extension.  These were at present being held in 4 centres in Italy, one in Switzerland and 1 in Germany, with a total of 150 students.  These entailed three weekend sessions in the course of the year.  IBEI provided the teachers and a local organizing committee made the detailed arrangements on the spot. Typically, there would be, say, 35 students for each extension school session and there would be 10 hours of teaching over a weekend.  Students would be expected to complete reading and written assignments and to sit an examination.  The schools by extension catered for those who were not able to undertake full-time studies, and also had the advantage of not drawing people away from their home areas, which sometimes happened when people went elsewhere to study.  The school by extension had been very helpful in training leaders for the new churches of Albania in the 1990s.  IBEI also had a distance learning option which was currently being used by 50 students.  Also IBEI was prepared to mount church-based training programme, though this option was not much used, partly because of limitations on teaching resources.
College and church-based training – complementary or mutually defeating?
20. Mark Davies led a discussion forum on this subject.  Introducing the discussion, he noted the variety of different means used by the Lord during his ministry.  As well as the question of the relationship between colleges and local churches, there was a question about the relationship between the work of Bible colleges and Christian education more widely.  Further, there was a question about the Biblical warrant for Bible colleges which had frequently been questioned in the Brethren.
21. In discussion, the following main points were made:

· How was it possible for any denomination or grouping of churches to continue to exist without its own Bible college?  It was possible to make use of the institutions of other groupings but each grouping of churches did have its own special training needs which might need to be met through a dedicated institution.  The question was therefore of the balance to be struck between teaching in inter-denominational institutions and that by denominational means. The consensus was that while a denomination may survive without a Bible college or similar institution, it could not survive with systematic teaching programmes.
· The Lord’s own practice in the training of his disciples was a very strong pointer to the importance of concentrated training involving a variety of teaching methods.  Further, the two years which Paul spent in teaching in the hall of Tyrannus at Ephesus was analogous to the purpose of institutions like Emmaus Bible College.  It was possible that he spent up to five hours each day in this activity which suggested something like 3,000 hours of teaching in total and it appeared that both Jews and Greeks throughout the province took advantage of the teaching.  Acts 20 suggested that Paul had also taught from house to house in Ephesus.  Those who objected to Bible schools often gave much time to listening to Bible teaching.  Overall, this was an endorsement of systematic training, if not of particular forms of institutions like Bible colleges.

· If the principle was established, the question then arose as to what type of institutions and training were needed in particular cultures.  In our societies it was necessary to have types of training which would be attractive to potential students, particularly as there were many possibilities on offer.  Moreover, the choice lay with potential students:  in general, local churches were not seeking to influence younger members as to the development of their gifts and the training which might be helpful to them.  Quality in the eyes of the potential students was therefore important if they were to be attracted to particular institutions.
· Biblically, the responsibility for making disciples lay with the local church and particularly with the elders, who should ensure that there was regular and comprehensive teaching in the local setting. The local church should be digging into the word of God.  Institutional training was sometimes necessary because of the lack of place given to teaching in the local church.  In the secular context, specialist training was necessary and this was another argument for specialist training institutions in the church.

· In-service training and continuous professional development of church leaders were also important. This was often a task for which neither the local church nor Bible schools were suited.  It was a question of networking leaders in an area on an inter-church basis and providing them with vehicles and content which they could take advantage of.  Much of Partnership’s work in the UK, particularly in the different regions, was essential the stimulation, training and development of church leaderships.  The development of gift in this way was important, particularly in view of widespread trends towards the professionalisation of ministry; creative ways of meeting the need had to be devised.  Bible schools could contribute to this process.
· There was a need for counseling training, to help in addressing the psychological and emotional, rather than spiritual, problems which frequently afflicted church members. The necessary training expertise could not necessarily be provided at the level of each local church.  In developing such training, it would be important to bear in mind that in some countries it carried risks of litigation against institution on the part of clients.
· Ideally, churches needed to be much more involved in the selection of students for further training.  The church should recommend them and be committed to supporting them.  They should clarify their objectives and purposes in recommending an individual for further training.  There should also be a commitment on the part of the student to return to the commending church after training.

· The internship model in itself produced a closer relationship between the training institution and the local church.  Some institutions had found stakeholder discussion with churches very valuable in establishing what the local church thought it needed from the training institution.  At Wiedenest, church representatives had been invited on the board, committees and selection panels for staff.  On some of these only the church representatives could vote.  This forced the institution to listen to the views of the local churches.  In Jamaica, in considering what was needed to re-launch Midland Bible Institute, there had been six months of consultation with local churches.  This had emphasized the need to extension schools to take training nearer to the churches, and the desire for training in counseling.  
Getting to know you – 3
Jamaica

22. Winston Litchmore said that there were 84 assemblies in Jamaica with a membership of about 6,000.  Midland Bible Institute had been founded in 1967 by a Jamaican missionary and an overseas missionary, to service Jamaica and the Caribbean.  It had been quite successful at first, but it had not kept up with the times in terms of technology and the demands of students, who now wanted more than Biblical training.  It offered courses only at diploma and certificate level and none were accredited – a particular point of criticism, along with the fact that some staff had been insufficiently qualified.  It was clear that MBI needed to be relaunched on a new footing, taking into account the wishes of the churches.  The intention was to offer accredited qualifications up to degree level.  Staffing had been revised on the principle that all should have a second degree.  Two departments (Theology and Counselling Psychology) had been established.  From August, Bill Hart would be serving as Academic Dean to assist in the re-launch.  The first extension centre in Kingston was being planned.  In September 2004, Hurricane Ivan had been a great set-back as it had stripped off much of the roof and inflicted other damage.  A major refurbishment programme was being put in hand at considerable cost.
Korea

23. Ok Yong said that there were now 230 assemblies in Korea (starting from zero in 1960).  The Christian Training Institute was now in its eighth year. It offered a 10-month discipleship course. Some 100 students had passed through it.  Half had moved on full-time Christian service, some overseas.  Increasingly, the centre received students from abroad, e.g., from Myanmar and Nepal.  This necessitated translation from Korean into English during classes. Much help had been received from GLO Australia, the UK and the USA in setting up and operating the centre.  Now, however, more than half the staff were Korean.  Originally, there had been some opposition to the training centre among the assemblies but now the great majority could see its value, partly because they had been losing younger people to other training institutions.

New Zealand

24. Ian Payne said that Pathways College had been formed in 1999, by amalgamating the assemblies’ bible college with the GLO training centre in New Zealand.  This had been a response to declining numbers, but also to new opportunities presented by new Government arrangements.  The purpose of the amalgamated college was to be a teaching resource for those wanting to work in Brethren and similar churches.  Not all in the Brethren in New Zealand had welcomed the change.  Here however government requirements in the form of stakeholder consultation had helped:  12 consultation meetings had been held throughout New Zealand.  This had led to the development of the one-year internship course which enabled students to undertake study while working in a local church or with a para-church body.  In addition, the college retained a full-time course.  At present, there were 23 full-time students (7 of whom were in residence) and 5 part-time students.  The Intern course had had 5 students in the first year and 16 in the present year at two centres.  The declining demand for on campus residence had led to a recent decision to sell the present residential campus and acquire accommodation in central Auckland (but with the possibility that accommodation would be provided at a hostel near Mount Eden.  The success of the Internship programme was critical to the future development of the college.

Zambia

25. Felix Muchimba explained that the GLO training centre in Zambia had been established by Kevin Honore from New Zealand in 1984.  It was now the responsibility of Zambians. So far it had trained over 300 students, some 20% or more of whom were in full-time Christian service.  It received students from the countries across southern Africa (with inquiries from as far away as Nigeria) and had had some students from the Faroe Islands.  The present intake was 17 students. The course was for 10 months.  An important emphasis was training for mission in the African cultural context and the centre had trained missionaries who were now working in Angola, the Congo, Malawi, Tanzania, and Mozambique.  Current challenges were the lack of teaching staff (currently 6) and the need to raise the standards of the buildings and services, A new dining hall and kitchen had been built and the immediate need now was to renovate the library.  Books were a great need.  No particular church model was inculcated:  the stress was on Biblical principles, on the different models, and on making our church practices relevant to cultural conditions.  There were 1,100 Brethren churches in Zambia which in practice the centre served.
Steward Bible College’s Role as a Trainer

26. Summarising his paper, Koshy Zachariah said that 3% of the Indian population were nominally Christian.  The Brethren were about 100,000 in number, 50,000 of whom were to be found in Kerala in South India. There was extensive gospel preaching by evangelists, including in the north.  There were of the order of 1,000 Brethren evangelists.  They enjoyed considerable response.  The problems arose once people had become Christians and it was necessary to train the evangelists to deal with these issues.  Sometimes evangelists did their work in a provocative way, which resulted in unnecessary difficulties with militant Hindus.  Evangelists were sometimes keen to stir up opposition, in order to encourage greater financial support from Christians for themselves.  There was a need to encourage personal evangelism on the part of Christians generally.  A significant problem was tensions and divisions in churches which derived from prosperity, power-mongering and politicking.  Evangelists needed to be trained to deal with these problems, but outside teaching help was needed.  In discussion, the following suggestions and comments were made:
· It might help if the college curriculum were adapted to include material on causes of conflict in churches, handling differences, conflict management and resolution, bridgebuilding and reconciliation.  There would be a need however for people who could teach these subjects.

· More generally, there might be a case for revising the curriculum of SBC as a whole and how it was taught, to place greater emphasis on spiritual formation, church life, and theology.  The present curriculum included 30 hours of teaching on 1 Corinthians.  It ought to be possible to deal with the questions of dividion and dispute in the teaching of this book.  
· The evangelists were key because once they had established a church, they effectively continued to manage and lead it.  However, they ought to be developing elders to take over the leadership of the congregation in due course.

· Refresher courses for evangelists could also include such material (there was a 3 or 4-yearly Evangelists conference, which brought together the former students of SBC).

· The importance of the teachers acting as role models in relation to the issues which had been raised was also clearly important (cf. Jesus in John 13).

· It was noted that students were educated free of charge at SBC.  There was a case for making some charge with the aim of ensuring that students valued the education which they received.

· It was noted that, in spite of the problems which had been identified, remarkable work was being done in India.  There were some 30,000 cross-cultural missionaries in total and 1,000 evangelists supported by Brethren churches.  Among these evangelists were many superb workers.  800m of the population were Hindus and 120m Muslim.  They were much less open to the gospel than those of animistic background in other parts of the world.

· It appeared that typically evangelists went out to work alone.  Jesus had sent out his disciples two by two and it might be that more team-working would have better results, including through better accountability.
· There remained a role for foreign missionaries though they would need now to come as tentmakers in order to gain entry.
DAY 2

Devotional:  Winston Litchmore
27.  The reading was from Galatians 5:13.  Winston reminded the consultation that the liberty we have received through Christ is for the purpose of serving. This service involved the following three things:-

1. Commitment

This was the heart of all things, a deep commitment to the person of the Lord Jesus Christ. So in this we should be willing always to do what Christ would have us to do.

2. Cooperation

In service for Christ there must be a working together. This involved submitting to one another. There was that aspect of commitment to one another, so that we can serve together.  So we were set free to do what God guides the community of believers to do. We see cooperation with and accountability to the following:-

· With Christ

· With fellow workers

· With family

· With governments

· With ourselves, (respecting the needs of our bodies, physical limits, need for rest)

Continuance

Service knows no end until Christ returns. We need to have a persevering spirit to keep on until the end, for Christ has promised always to be with us, so we can do this.

Main Paper: Training for Europe

28. Introducing his paper, Stephen McQuoid drew attention to the four types of people to be found in Europe today.  Training needed to prepare for mission among them.

i.       Medieval Europeans who were still committed to thinking and practice of the historic Christian manifestation in Europe – Catholicism, Orthodoxy, Lutheranism and High Anglicanism

ii. Enlightenment Europeans who were deeply skeptical about any form of religious faith or activity; some studies had put 40% of Europeans into this category

iii. Contemporary Europeans who were deeply affected by post-modern thinking.  For these religion was a form of hobby.  For them, belief was not mandatory, morality was relative, pluralism was enlightened and experience was everything.
iv. New Europeans:  immigrants to Europe.  Some were Christians, eg, from Africa, Korea or the Chinese diaspora, and they often congregated in effective ethnic churches.  Many however were Muslims.
29. Those seeking to reach this society had special training needs:

· Spiritual affirmation, because the work was difficult and often deeply discouraging

· Patience, since success would be modest and take a long time

· Apologetic capability

· Theological acumen

· Social and political awareness, including recognition of the internationalist sentiments which were common in Europe

· Competence in friendship evangelism

· Adaptability in church life

· Knowledge in comparative religion

· Hermeneutical competence.

30. One great question was, would European secularism spread elsewhere in the world, so making the task difficult everywhere.
31. Ulli Neuenhausen spoke about the matter from the perspective of Germany.  Stephen’s analysis could easily be applied there. One question was what ecclesiology and idea of the local church should should the teacher be attempting to convey to the student.  How were change processes to be handled in the local church, and what idea of future church should be given?  Younger people were not interested in denominations.  Their tendency was to express interest in models of church like Willow Creek and Saddleback.  This posed questions for the Brethren model and younger people in Brethren churches were longing to see change.  Stephen’s point about interest in internationalism was interesting.  In Germany there were a number of successful churches of ethnic background which were in turn attracting Germans.  At Siegen, Calvary Chapel had established a church in which the services were in English with German translation; and in which the Bible was being expounded from Genesis to Revelation.  This was a fast growing church.  In another case, there were already services in English, Russian and German and it was proposed to add one in Turkish.  In Nord Rhein-Westphalen there were 350 African churches, while in southern Germany there were 10 Korean churches.  Apparently, Germans were visiting these churches, though it was not clear whether they were staying and becoming ‘official’ members.  There was also a longing to experience in church meetings and value was attached to personal witness and testimony.  While in principle this desire could easily be contained within Brethren open worship, there was resistance in many places on the grounds that it was inappropriate to the occasion.

32. Stephen’s account could also be endorsed from the New Zealand perspective, where there was a strong presence of ethnic churches from Oceania and countries around the Pacific rim, and other churches has been greatly strengthened by an international influx, in one case of 40 Tongans.  In one district of Rome, there were Brethren, an AoG and another Pentecostal churches.  There was also a strong Romanian assembly which shared a building with an Italian assembly.  There were also churches made up respectively of Nigerians and Central Americans.  While there were 3m Africans in Europe and strong African evangelical churches, there was a question whether they would make impact on the indigenous European population which Stephen had described without more contextualization of the gospel into European culture.
33. In further discussion, the following were among the points made:

· There was room to doubt whether European secularism would necessarily triumph everywhere in the world, particularly in view of the growing strength of Christianity in some other continents.

· The historical context was important in central Europe.  These nations and ethnic groups had suffered over a long period at the hands of the Russian, Prussian and Austro-Hungarian empires.  The Catholic church had been a bulwark against these and had often kept alive national aspirations.  The recent entry of central European countries into the European Union had been partly driven by the belief that the Union would offer protection for these states.  There was considerable resistance to western ideas in central and eastern European countries.

· On the other hand, north American popular culture had a strong hold over the younger generations throughout Europe, exciting sensitivities among ruling elites.  More widely, elites across the world looked towards the west in both culture and lifestyles and north American socio-economic ideas were dominant, for example, in world financial institutions.  The strength of north American ideas across the world should not be under-estimated.

· Economic and political scenarios could change rapidly.  It was important that models of church should be malleable and adaptable.  The church as the household of faith was a metaphor which suggested just such adaptability.

· In considering the social, economic and political context, we should turn not only to the social sciences but also to Christian history and ecclesiology.  As an example, the London Missionary Society had been founded in 1796 on the principle that individual missionaries were not going to export their own particular ecclesiology or method of church government.  However, they had in fact imposed a standard ecclesiology in practice, which illustrated that what people do is more important than what they say.

34. By way of clarification, Stephen emphasized that he was not proposing a return to medieval thinking.  His purpose was that the options should be clearly understood in our evangelism in Europe.

Main paper:  Ministry Internship Programme

35. Ian Payne explained that his paper focused on one particular option in training for ministry.  The context was a post-modern secularized society in which the mainline denominations had been declining at a rate of 11% per decade in the past 40 years.  The Brethren had declined from about 22,000 to 19,000.  The aim of the Pathways College Internship Programme was educate through theological studies and parallel supervised practical action.  It was similar to an apprenticeship in which, however, the student reflected in a formal way on the experience.  This was intended to answer to the common feeling among younger people that theory on its own is irrelevant.  The Pathways College background was the decline of student numbers in the 1990s at the former components.  This reflected the attitude of mind in the assemblies, from the smaller struggling ones which were suspicious of theology to the larger progressive ones which preferred to encourage younger people to be educated at the large interdenominational colleges.  The Internship Programme reflected the desire of students for academic excellence but at the same time for useful knowledge, flexible modes of delivery and freedom from the training institution (including a resistence to being in a residential institution).  The scheme had grown out of necessary consultation with a dozen churches.  This had entailed negative criticism of the College and emphasized the need to re-connect with local churches.  It had also pointed up that the College’s vision had become blurred and needed to be clarified.  The course had been successfully launched but it was yet to be seen whether there would be a continuing flow of students.  The course was for one-year but the student could move on the last two years of the degree course at the Bible College of New Zealand.  50% of the student’s time was spent in study and 50% in ministry in the placement church.  The lectures were delivered in intensive block courses and the evidence was that the students enjoyed the focus and intensity of these block courses.  The courses were run south of Auckland and in the Wellington area of North Island.  It was hoped to run one or two series of block courses in South Island.  Ian referred briefly to the advantages and disadvantages for student, church and the College of this mode of course (full detail in the paper which had been circulated in advance).  The course had been successful in attracting a higher quality of student than the conventional courses of the College had been attracting.
36. The following matters were explored in discussion:

· Library resources:  students were able to borrow books from the Pathways College library.  In addition, each student was provided with a set of basic texts at the beginning of the course.  The lecturers brought other texts with them to the block courses.  Access had also been arranged to the regional libraries of the Bible College of New Zealand.
· Delivery of courses outside the Pathways campus had led to inefficient use of the campus in the short term, but the introduction of the course had catalysed the decision to dispose of the residential campus and move the College site to central Auckland.

· While there was educational advantage in community life on a campus, the achievement of students on the Internship Programme was far and away higher than under the earlier system, possibly, of course, because a much better quality of student was being recruited.  Formal tools were being used to assess the educational effectiveness of the course.
· Supervision: The role and performance of supervisors was important.  An internship handbook had been written and there was also a supervisors’ handbook which set out the expectations of supervisors.  The church and supervisors were approved by the College and there were clearly benefits to supervisors (full-time workers and elders) from the supervisory task. The supervisor needed to devote two hours a fortnight to supervision, and the supervisor need not come from the placement church.  

· The student nominated the placement church, and the church then completed application papers.  The selection process took 1 – 3 months.

· Finance: Students were charged a tuition fee of $NZ2500.  The accommodation costs of block courses were $NZ1000.  The financial relationship between the student and church was left to them to negotiate, on the assumption that the church would provide free accommodation plus a payment.  The church was not permitted to pay the student for study time as that was covered by a contribution to the student from the government.

· Placements could be with para-church bodies and at Christian camp centres, as well as at local churches.

Discussion Forum: Accreditation and Credibility

37. Ron Diprose introduced the discussion.  He had been working for several years with the European Evangelical Accrediting Association and was now Secretary of its Council.  This had derived from the proposal of Bruce Nichols and others that accreditation of evangelical teaching institutions should be put on the same footing as liberally-based theological education.  The UK was not closely involved because the government some years ago had enabled institutions to obtain validation of courses from individual universities of their choice.  Ron noted that accreditation and credibility of an institution were not always synonymous and credibility could be established by the recognized intrinsic quality of what was done in an institution.  Advantages of accreditation were however:

· Independent assessment gave present and future users confidence in the quality of education that would be received at a particular institution.

· Validation of entry level courses could enable them to become stepping stones to degrees and diplomas and to certain ministries.  In some cases, students might need accredited qualifications as a stepping stone to further accredited study.

· There could be side benefits too:  for example, in the Ukraine the involvement of pastors in the accreditation process for their seminary had had benefits for the churches which they led, and in Greece the process of securing accreditation for the Greek Bible Institute had helped to being the small divided evangelical community together.

38. The costs of achieving accreditation should be recognized.  It could be an onerous process and the standards needed to be maintained.  So it was worth asking whether it was really needed.  Choice also needed to be made as to the route of accreditation, whether with a secular body which might jeopardize freedom to teach scripture in the manner that was thought to be desirable and squeeze out the spiritual content of the education that was wanted, or with an evangelical accrediting body.

39. In discussion, the following points were made:

· If the EEAA were accepted for admission to the official register of accrediting associations under the European Directive, its standing would be the same as that of a university for the purposes of validating courses.  Under the directive it would be possible to accredit short cycle course, ie, those for one or two years (60 and 120 credits respectively).

· The focus would also shift merely from content to the quality of the learning process and experience which was offered.

· In Jamaica, it was clear that without accredited qualifications, prospective students would not be interested in an institution and would go to others which had accreditation.  Students were simply looking for the best schools from their point of view.  Accreditation could be sought from the University Council of Jamaica or the Caribbean Evangelical Training Association.  Accreditation would also permit graduates to get positions, for example, in the Jamaican school system.

· Regional systems of evangelical accreditation existed in other parts of the world.  There were advantages for colleges in accreditation: they could know at what level their education in relation to that of others, and where students wished to move on the higher level of education the receiving institutions could rely on their qualification without having to examine them to determine their ability.

· Accredited qualifications were increasingly necessary if people wanted to obtain visas for missionary work

· The EEAA looked not only at content and learning process:  its new manual referred to character and spiritual development.  Though it was not examined or assessed, Redcliffe College’s validating body had accepted this dimension of  the college’s course.  In the accreditation process it was possible to ask about spiritual life on the campus and about the spiritual credentials of the Director of the college, for example.

· In all this, it should be noted that accreditation could not impose or create standards; it could only acknowledge what was already present.

Discussion Forum: Keeping on the Cutting Edge

40. Ian Payne said that the purpose of this session was to identify materials which could help to maintain educational standards and keep teachers up to date.  By way of introduction, he said that energy and alertness were needed in three ways:
· In worship and devotion.  Teachers needed to stay in touch with the Lord and maintain their spiritual fire.  That in turn entailed involvement in a local church, personal devotional practice, retreat etc.

· In facing up to difficulties and obstacles so as to be able to overcome them.

· About mission and mission life – keeping the eye on what God is doing in the world.

41. The participants brainstormed about books, websites and other materials and resources which could be used to keep up to date.  It was agreed that participants would provide details to Neil Summerton (summerto@hornsey.u-net.com), who would compile a consolidated list and circulate it [please provide the usual publication details etc.]. (Later in the discussion, it was noted that works by people from Brethren circles should be included where they were of the necessary standard.)  Neil would also produce a list of text in the area of church history which were of particular relevance to a Brethren readership.  
42. Mechanisms which had been, or were being, established following discussion at the International Brethren Conference on Mission 3 (IBCM3) in Romania were referred to.  The Brethren Educational Network (Réseau de Formation des Frères) (BEN/RFF) had resulted from the workshops about training needs.  A website had been created (www.benrff.org) which was intended in the first instance as a repository of materials which would be useful to educators in Brethren circles.  The co-ordinators of the network were Ron Diprose and Paul Joshua (Bangalore) and the website was maintained by Russ Sutherland.  The site had been launched but considerable further work was needed to develop it to the level that had originally been envisaged.  (See later in these notes for a more extended discussion of this mechanism.)
43. The Brethren International Network was at present the responsibility of Neil Summerton. He had led an email discussion of what this Network might do and how it might work.  A message had been circulated in February with final proposals.  The immediate obstacle was to settle the location of the website and how it might be funded.  The purpose of the Brethren International Network was to provide information about the worldwide Brethren movement (for example, basic details about Brethren churches in each country, contact details for each country, formal institutions, details of magazines and journals, etc).  As a further stage, it had been suggested that it might carry information on best practice, success stories, etc which would be of interest to church leaders and others.  One listing which Neil Summerton had had in mind was a international directory of Brethren Bible schools and other training organisms, though this might be more appropriate for the BEN website.  Clearly linking of the two website was desirable.

44. It was agreed that the papers from the present conference ought to posted on the BEN website, provided there were no objection from each particular author.

45. Emmaus Bible College’s catalogue was available on the college website.  The Christian Brethren Archive had a good website referring to its holdings of book and papers.  This could be conveniently accessed through the link on the ‘Historical’ page of the Partnership website (www.partnershipuk.org) or http://rylibweb.man.ac.uk/data2/spcoll/cba/  The website of Blackwell (Oxford) was a convenient way of keeping up with new publications in theology and related fields.  [See also www.paternoster-publishing.com for their publications.]

Main Paper:  Training for people working in the Far East

46. Ok Yong said that his paper emphasized the need to understand both culture and religion in working in a country like South Korea.  It had a population of 47m in a land area the same as that of Scotland.  The economy had been growing strongly in recent years and secularism was also growing.  The country was particularly marked by the use of IT and the Internet.  It had three main religions:  Buddhism, Confucianism and Christianity.  Both Catholicism and Protestantism had considerable influence in the government. However, it was important to understand the strength of family loyalty, bond and obligation and the significance of ancestral worship.  Christianity was growing particularly through the Charismatic movement and increasingly South Korean Christians were reaching out to other Asian countries.
47. The Christian Training Institute had begun operating in 1998. The 10-month course aimed at developing full-time Christians rather than full-time Christian workers.  In addition, there was a 6-month course for missionary preparation.  Originally, the course had come from GLO Australia, but it had now been modified.  Students were in the 20 – 60 age range.  Currently, there were 20 in number.  The course focused on systematic study of Scripture and aimed to encourage the habit of daily Bible study.  There was also an emphasis on prayer in the life of the individual believer and the church. Each Wednesday evening there was corporate Bible study and prayer.  There was practical work in evangelism.
48. In response to questions, the following points were made:

· The missions programme focused on preparing students for the culture shock of a new environment and on spiritual preparation and how to maintain spirituality in missionary work.

· There were now CTI graduates in Cambodia, Vietnam, Australia, China and Nepal.  In addition, 6 couples were church-planting in South Korea.  Korea now had the second largest contingent of Christian missionaries.
· Korean was similar in structure to other Asian languages and therefore it was easier for Koreans to learn those languages than it was for westerners.  The language was common to North and South Korea though in 50 years of separation some words had changed meaning.

· While it was true that there was strong respect for authority in Korean society, younger people tended to have a different approach.  Students were taught to submit themselves to their elders, but also to seek to discover God’s will for themselves and to submit where authority was consistent with the word of God.  As in Africa, there was a tendency for people to submit when authority was on the spot, but to act according to their own lights when authority was not present.  There was also the risk of giving the appearance of submission.  Students were inclined to hold foreign lecturers in higher regard than Korean ones.
· Ancestral worship was a form of idolatry, involving superstition.  It was noted that in Zambia it had been helpful to introduce a specific module on this subject, which had brought the issue out into the open in the course.

· Many students did prefer to use the Internet for study rather than books.  CTI did not impose any pressure on this.  Most books were translation to Korean from English and this did occasionally present problems.

· The Internet was a resource for teaching.  Missionaries could log on to lectures at CTI, or receive lectures on CD.  This was a way in which colleges could resource missionaries in real time.

· Koreans who were highly qualified theologically often applied to colleges abroad, such as Tilsley College.  This reflected national competitiveness and commitment to training.  Many Koreans who were trained in theology and mission were coming to New Zealand for training in English.  The former GLO training centre was now a Korean missionary centre to prepare people for work in English-speaking countries.  In Korea there was a training centre which taught in English.

Brethren Educational Network

49. Stephen McQuoid noted that African training centres would be particularly helped if they could receive course materials, notes and lectures on CD-ROM.  Tilsley College would certainly be prepared to provide its materials in this way.  The BEN website already existed and there was a need to place more material on the site.
50. Ron Diprose noted again that the BEN had had its origins at the International Brethren Conference on Mission 3 in Romania.  At a subsequent meeting that summer in Europe, he had discussed the matter with Russ Sutherland, who had offered to deal free of charge with technical matters relating to the website.  The site had been established, but the necessary work had not yet been done to develop it – there were at present only 5 items on the site.  It was not at present intended as a forum for debate so much as a forum for sharing resources.  Russ Sutherland explained that at present it was necessary to obtain a user name and password from him (russ@quist.ca) in order to be able to access the site.  Once access was obtained, it was possible to upload material onto it in Word, rtf, pdf and Powerpoint formats, though the intention had originally been that normally those wishing to propose documents for placement should be in touch with a ‘language editor’ about it (there were such editors for English, French, German and Spanish).  It was agreed that it would be helpful circulate or re-circulate instructions as to how the site was intended to work.
51. In further discussion, the following points were made:
· Historical materials should be placed on BEN, including for example the paper which Roger Brind had circulated on the political background to missions work in central and eastern Europe (some such materials were already available on the ‘Historical’ page of the Partnership UK website and on the Christian Brethren Archive website, though there was no reason why it should not be arranged that they should also be posted on the BEN website).
· It was to be understood that colleges and others could download material from the site and make use of it, if necessary in adapted form.  In the case of adaptation or translation, the authors ought to be consulted.

· The question of copyright of the materials placed on the site should be investigated further by the site managers, since an open site would enable people to download material and then seek to use it to their commercial advantage, which was not the intention.

· In addition to teaching materials, it could be helpful to place on the site information on training and in Christian service.

· The Polish Bible school network were available on their website in voice format.  This raised the question of links between the BEN website and other sites carrying similar resources.

· It was desirable that materials should be available in all the major languages.  There was no reason why Ron Diprose should not put materials in Italian on the site.

52. Concluding Day 2’s sessions, John Hitchen noted that there were over 400 assemblies planted in recent decades in Papua New Guinea.  Their language was Pidgin English.  Jenny Fountain had produced a book, based on a Masters thesis, on the history of the bush Bible schools which had been developed.  This raised the question of compiling a full list of Brethren Bible schools and training institutions.  A preliminary list would be circulated so that participants could insert details of institutions known to them which were not included.  Neil Summerton said that it has been his intention that such a list should be posted on the Brethren International Network site, but it was clearly a list for BEN as well.

DAY 3

Devotional:  Ulrich Neuenhausen: Embracing suffering in relationship building
53..  Reading 1 Peter 2: 21 – 24, Ulli said that he had avoided reading the letters of Peter, perhaps because they say to much about submission and suffering.  The text was normally the text was normally read at the Breaking of Bread.  But the context was about relationships:
· 2:13 submission to governments,

· 2:17 showing proper respect to one another

· 2:18 slaves showing submission in their relationship to their masters

· 3:1 wives in relationship to husbands

· 3:7 husbands to wives.

Finally, in 3: 8 we were all asked to be humble in spirit to each other, living in harmony together.

53. The challenge was to see that even the sufferings of Christ are in the context of his daring to enter into relationships with us. In order for our relationship to God to be restored, Christ had to suffer. So for us to say that we would enter into this fellowship of sharing in Christ’s sufferings, we must also say “yes” to entering into relationships: to open up ourselves to one another, to make ourselves vulnerable, to risk suffering in order to relate well with each other. When Peter spoke again of Christ’s suffering in 3:18, it was against the background of 3:15-17, of relating well to those who question our faith. Again in 4:1, it was suffering in the context of doing good. Also 4:13-14 spoke of suffering in the context of witnessing, which was all about developing relationships.

54. We naturally avoid painful situations, so we needed to arm ourselves with the attitude of being willing to suffer. Often in witnessing, there was a need to accept some form of “suffering”. Because of our natural feelings about suffering, there was an apparent perversity in the statements about “rejoicing in suffering.”  But if we could see that building up relationships takes place in the midst of suffering, then we could find a source and reason to rejoice in suffering.

55. There was a great contrast with the present age which had the overwhelming aim of finding personal fulfillment. Often our students leave their studies with enthusiasm and then find themselves in conflict situations and facing suffering.  Faced with it, they are discouraged and leave their ministry. We must teach better a Biblical theology of suffering, so that they understand that suffering is part of life in the real world and not an accident.  As members of a pleasure-seeking generations, we had to work more on a theology of suffering.  Dietrich Bonhoefer had said “We must be careful not to love the dream of the ideal church, instead we must love the real church.” There was a trend these days to look for a perfect church that suited you personally, but in truth every church turned out to be non-ideal - they all have problems. This was a shock for popular Christian culture. The war generations knew much suffering and accepted it as part of normal life. Post-war generations knew so little of suffering and tended to arrange their life to avoid suffering in any way.  We should not masochistically seek suffering.  In John 4, we could see that Jesus avoided a danger zone.  Jesus did not court suffering but he was willing to suffer, as he knew he was called to that, at the right time and in accordance with His Father’s will.   We must therefore be willing to endure suffering. There was a vocation, a calling, to suffering. In God’s will there was a time to suffer,  and we should ask the Lord to make us willing to accept it. Suffering in this sense was a vocation as much as any ministry. We needed to convey this honestly to our students. 
Main Paper:  Training for the Unreached Context

56. Introducing the paper, Sam Gibson said that France should not be forgotten in the present discussion.  There was concern in France that the traditional evangelical schools were producing theologians rather than pastors, youth workers and evangelists.  There were French Bible schools that needed to be included in the list of Brethren Bible schools that was being compiled.  In addition, there were schools in Madagascar and La Réunion.
57. René Daidanso brought greetings from the Brethren in the Chad and from his wife.  He said that he wore a number of hats. In West Africa he was regarded as an evangelist, in the Chad as a pastor, and elsewhere as a teacher.  In the present discussion, he was speaking as an evangelist.  His paper considered the training needs of those who were to reach the unreached, particularly in the north of Chad.  Islam had been and remained a challenge to the Christian faith.  It had expanded by invasion and had eradicated the Christian church in north Africa.  He noted that today many Muslims in Africa were traded and while they traded they spread their faith.  The profession and practice of Muslims was simple, even when the Muslim’s life did not live up to the profession and practice.  Christians had a stereotype of the Muslim and it led them to be fearful that evangelization might lead to physical conflict.  This was occasionally true. But in his own efforts in Chad since 1997 he had not encountered such difficulties (he did not send any evangelist into an area which he had not himself prospected). Indeed, he had found that communities were ready to welcome him if his approach was right.  That approach had to be adapted to the circumstances:  the Muslims of the north of Chad could not be approached in the same way as the animists of the south.  In particular, it was not wise to introduce the notion that Jesus was the Son of God until late in any conversation with a Muslim.
59. Training was more than mere teaching.  One could teach without training, but one could not train without teaching.  It was important to identify training goals and develop curricula which were consistent with them and which had clear outcome goals.  The curriculum should recognize the inter-relatedness of human life and learning.  The skills needed should be identified with the assistance of practitioners, they should have the endorsement of the curriculum team, and they should be made known to the users of training.  Training approaches included the formal, informal and non-formal.  It was essential to disciple new Christians and make them witnesses for Christ.  Training for work in Muslim areas needed to be specific in the light of Muslim attitudes and practice, for example, their respect for the Koran and therefore the need for Christians to show proper physical respect for the Bible.  Leaders needed to be trained at all levels and it was the case that Muslims were sometimes not being evangelized because denominational leaders were unaware of the need to do so.  Those evangelizing Muslims needed training in apologetics so as to be able to deal with Muslim attacks on the Bible, for example.  The evangelist needed to behave in a culturally fitting way and to bear in mind that one word spoken in the language of the person being reached could be important.  More examples of Islamic training were needed and knowledge of Islam needed to be increased.
60. In discussion, the following points were touched on: 

· Sometimes students had the aim of obtaining a formal qualification.  It was important for schools to focus on the aim of equipping students spiritually for the work before them.

· Memorisation of Scripture as in Islamic schools was important though memorization did not always mean that the student understood or understood the meaning.  The Christian student needed to understand and meditate on the text in order to make it theirs. There was a Christian duty of parents to teach their children the basics of Christianity.
· The persecution of believers by Muslim normally took place within the family, because of the dishonour for them which was involved in the conversion.

· Churches were being planted in the Muslim part of Chad.  A factor in this was that civil servants could be posted anywhere in the country.  It was important to recognise that it was not necessary to bring Muslims to a church building in order to disciple them;  Christians were free to meet from house to house.
· People should not be encouraged to evangelise Muslims until they had been trained for the task.  In the Chad, Muslims were invited to join with Christians at night, and many Christian film shows had been held at night.

Main Paper: Current theological trends
62. Ron Diprose introduced his main paper by referring to Ephesians 4: 11 – 16.  His paper emphasized two mega-trends in modern theology: (1) away from the flatness and propositional character of evangelical theology in former years, towards narrative, post-modern and neo-orthodox approaches.  The danger was the modification of truth according to perceived needs;  and (2) the shift from a debate about the inerrancy of Scripture towards debate about hermeneutics, as, for example, in the discussion of the openness of God and ordination of women.  The Brethren had high stakes in this latter debate.  The paper also drew attention to some trends on specific issues:
· The emphasis on tradition and contemporary thinking over against revealed truth;  this could be seen in the Roman Catholic Church in relation to the doctrine of salvation and Mariology.

· The emphasis in open theism on limitations on divine omnipotence and foreknowledge

· In ethics, the argument that ultimate ethical norms go beyond Biblical ethics.

63. His response was that new insights should not lead us to neglect eternal truth and they should not crowd out what is Biblically clear.  Rather than following trends in theology, we should be searching for what Biblical truth means for our generation.

64. The following points were discussed:
· Polish evangelicals were under extreme pressure from the Catholic Church on the issue of Mariolatry.

· There was academic pressure not be appear hard-edged or unreasonable, to be academically respectable and to fit in with liberal culture.
· Sometimes, evangelicals did give greater weight to those parts of Scripture which were propositional as against narrative or poetic, for example.  We needed to teach how correctly to interpret and build doctrine on other genres of Scripture.  Brethren of all people should be sympathetic to that approach.  The issue was not narrative as against propositional truth, but good and bad interpretation of narrative or propositionally expressed parts of Scripture.  The narrative, historical and poetic aspects of Scripture were very helpful in making connections with post-modern generations.  It was important to interact with the trends which underlie modern theology, if only to be able to establish sound apologetics.
Discussion Forum: Staff and Student Exchanges

65. Ken Daughters acknowledged in introducing the discussion that people from other parts of the world often had greater international awareness than people from the USA.  However, people grew and improved with international experience, and there was great value in cross-fertilisation between countries.  In discussion of the value of exchanges, the following points and suggestions were made:
· Exchanges were often of greater value for the teacher than for those the teacher taught.

· Today training needed to be for a globalised world.

· The only way to get a reliable non-western perspective was to visit a non-western country.

· In exchanges the emphasis was on the experience aspect of learning.

· Exchange was valuable to underline the unity of the wider Brethren movement, and in overcoming fragmentation and the lack of tolerance that were often to be found.
· Comparative experience within the Brethren was valuable in underlying similarities and differences between different countries.

66. Turning to methods of exchange of staff, the following generic types were noted:  conference speaking, teaching short block sessions, use of vacation periods, Sabbaticals, scholar-in-residence, and exchange for a full semester or academic year.  Ken Daughters noticed that exchanges were often more financially feasible for the institution than Sabbaticals which were expensive.

65.  In discussion of methods, the following points were noted:

· Exchange enhanced the reputation of the individual teacher/scholar.
· Some smaller, infant institutions would not be in a position to exchange staff, for reasons of size and cost.

· Retirees were a resource which was easily deployable overseas at low cost for the host institution, particularly those who had satisfactory pensions.

· Block sessions and vacation trips were activities which were likely to be feasible and economical.

Ken Daughters noted that communication of both needs and availability of staff would be key to raising the rate of exchange.  The BEN site could be used to advertise both needs and availability.  It would need to specify both skills and the periods when the potential exchange teacher would be available.
66. Ken noted on student exchange that US first-degree students had a tradition of spending a year abroad as part of their credit-earning courses.  Sometimes, this was required as part of degree studies, sometimes optional.  The benefits were language study, cross-cultural growth, expanding knowledge of different fields of ministry, identification by the students of God’s call on their lives, and broadening of spiritual horizons.  In discussion, the following points were made:

· The world’s major cities offered polyglot experience in evangelism.

· As for staff, the value of the experience for students lay in cross-cultural growth and broadening of experience.

· Sometimes, this student experience had the benefit of encouraging some very successful and useful marriage;  and example was the Brethren work in Belize.

· A form of exchange was when students moved on to another institution to complete their education, for example, when a Kawartha Lakes student moved onto Emmaus’ degree course.  Sometimes students were obliged to move on to courses which were not all that helpful.

· In general in the USA, it was possible for an institution to accord advance standing to studies already done in another institution.

· The Zambian and Korean GLO institutions were excellent environments for orientation in cross-cultural mission.  There would also be value for westerners to complete the one year course in Africa or Asia.  This would be particularly so where the year abroad could be credited towards the degree qualification, as was commonly allowed by US institutions.
· The possibilities of study abroad were emphasized to Emmaus students from very early in the course.

· Student visits were often of great value to the local church and local Christians.

· Bringing the apathetic and the enthusiastic student together often had a galvanizing effect on the apathetic.

67.  Turning to obstacles to this cross-fertilisation, finance, language, awareness, apathy, visas and unwillingness to return home at the end of the placement were identified as possible difficulties.  Good quality communication from both sides seemed essential if cross-cultural exchange was to be expanded as had been discussed.
68.  The following points were made:

· One tool which was in mind for the Brethren International Network was an international directory of Brethren Bible giving contact details and basic information on courses etc.  The information being compiled at the consultation could form the basis of this directory, which should appear on both the BEN and BIN websites.  [Some information on other Bible schools is in the Country Reports which Harold Rowdon prepared for IBCM3 – see also International Partnership Perspectives, July 2004 for further information.]
· Support and commitment from the home church and training institution were very necessary, particularly to counteract the tendency to wish to stay in the host country.  Relationships could of course be south-south as well as south-north.

· Culture, language and finance were not insurmountable problems, as the history of mission showed.

· Welcome and friendship would be essential to make student exchange work well.

Main Paper: Training Africans in Context

69.  Felix Muchimba showed a short video on the GLO Training Centre in Zambia.  Introducing his paper he stressed that visiting teachers should be prepared to embrace the rich cultural heritage of Africa, build on local culture, and recognise indigenous ways of knowing.  This culture communicated through stories in an interactive way, rather than in a conceptual, linear way.  Local culture and religion reflected local values and customs which it was essential to be familiar with in order to touch the hearts as well as the minds of people.  Training needed to be contextualized, so that it was Biblical but African.  The challenges were social (how does the gospel address social ills?); economic (the curriculum should empower the church economically and enable students and those they taught to be self-sustaining); political (students should be sensistised to issues of injustice and political morality);  in the area of traditional religion (what did it mean for Africans to become Christian?); and in contemporary, global culture.  Training needed to identify potential leaders who could train others, as well as to train at various levels.
70.  In discussion the following points were emphasized:

· There had been a tendency in the past for missionaries to accept an easy believism which did not bring about decisive change in the individual;  some students at the Training Centre had become believers for the first time while at the Centre.  The question of what is salvation needed to be addressed in the African context.
· The first semester at the Centre emphasized the importance of self-understanding.

· It was important that identity should not be determined by the West.  Africans needed to begin writing about Africa, in its social and economic as well as its spiritual dimensions.

· Training Centre students were prepared to return to rural settings in which elders had little education and where it was important that local leaders should continue to be respected.  There was a number of other training centres in Zambia which the GLO Centre sought to work with, though a centrally-placed English-medium school was not necessarily best placed to help them.
· Some GLO Centre students went on to further training at the Bible College of Central Africa (Brethren and Baptist).

· While the West certainly had not thought sufficiently about how far theology in the West had been affected by culture, was there not a similar danger in Africanising theology?  It was important to ensure that in contextualizing in culture Biblical theology was not abandoned.  The assemblies in Papua New Guinea had faced similar issues.  Converts from primal religions had questions which Westerners found it difficult to understand.  The West could learn from these contexts, for example, about what it meant to be redeemed from the power of evil spirits.  All culture and thought needed to be brought to Scripture in the belief that God’s revealed and objective truth could judge it.
Main paper: Training in Africa both in and for a ‘rural’ context

71. Mark Davies noted that there were of the order of 3,500 or more assemblies in Zambia, Angola and southern Congo, 80 – 90% of which were in rural areas.  Most did not use the official language of the country concerned, and their learning styles were different from the urban norm. In Zambia, perhaps 800 assemblies were lead by people who struggled to read in any language. This raised the question of what was the best training system and content for those who were to work in these churches.  E & D Bowen, Internationalising Missionary Training, Baker Books and Paternoster Press for WEF, 1991 discussed these issues helpfully.  The multiplication of Bible schools in Zambia was a problem, including in terms of the cost of the infrastructure.
72.  In discussion, further points were made:
· Care should be taken in drawing a distinction between Biblical training and theological training.  It was not possible to read Scripture without thinking theologically.  But there was a danger in systematic theology’s becoming disconnected from Scripture and becoming impractical in character.

· It was important that teaching in rural areas should be in rural languages.  In Papua New Guinea, Brethren institutions had been important in developing literacy teaching tools which had eventually be adopted by the national educational system.  Ossie Fountain had written a masters thesis on the tension between foreign and oral patterns of leadership.

· In rural areas, it was essential for leaders to be able to support themselves and they needed training to do be able to do this.  In Papua New Guinea and the Solomon Islands this was done through cultivating gardens.  There was value too in teaching churches to support workers, as was done in Ethiopia.  It should be noted that while the western pastoral model was often considered as the norm so far as ministry and support were concerned, in fact very many evangelical churches outside the West were led by self-supporting workers, especially recently-planted churches.  In this context, it was helpful to train married couples, as many of the churches which were planted, at least in the initial stages, were household churches.  In fact, church growth was such in many places that training institutions struggle to keep up with the necessary production of trained leaders.
· Training courses should also include practical issues such as AIDS.  This was necessary not only in Africa but in Asia and Oceania as well.

Discussion Forum: Joint projects and sharing resources

73. Doug McNaught led this discussion.  He began with three stories to emphasise the importance of the debt that we each owed to pay forward in the lives of others.  Students needed to be taught that they were each acquiring such an intellectual and spiritual debt to be repaid by passing on the benefit to others.

74.  In a discussion of internet-based learning, the following points were among those made:

· There was a question about the effectiveness of internet learning.  What was needed to make it effective?  

· In the UK Open University research had suggested that effectiveness depended on blending a variety of formats: lectures (whether on the internet or on DVD), seminar and group learning, networks led by tutors or others.  Assessment could be supported by multiple choice examination, though these needed to be carefully drafted so as to avoid giving students the answer in the question itself.
· Technically, a wide variety of alternative methods were possible.  It was possible to put course notes on the web and for written material by students to be submitted electronically.  It should however be noted that in countries such as Zambia, and indeed in parts of the UK, there was no broadband access, which made the internet slow and expensive.
· There was a question whether it would be very effective in terms of resources to offer a whole degree on the internet, but shorter one-off courses for in-service training might well be practicable.
· Maintaining an effective teaching website was resource-consumptive and needed dedicated staff. Would it be possible to sponsor a person to maintain the BEN website?  It would be important in our efforts not to duplicate development work which had already been done by others.  The Bible College of New Zealand, the Bible College of Victoria and others already offered a full first degree by electronic distance learning.  This had needed a full-time course director and a technical writer.

· It would certainly be desirable to monitor the use that was made of the BEN site in order to ensure that the effort was worthwhile.

75. On accreditation, it might be possible for the institutions represented at the meeting in effect to offer mutual accreditation of their programmes.  The question was asked, however, whether this would offer any significant beyond what the existing evangelical accrediting bodies could offer.

76.  On library facilities, it was noted that these were often poor outside the West and it was costly to remedy the position.  There was a need for recent books as donated books were often older.  The Langham Literature Trust  was a possible source of books.  It would be helpful if the list of resources which was being prepared as a result of the earlier discussion could include details of, say, the 10 best textbooks in each of the main areas of learning.  Details of texts in French and Spanish were also desirable.
77.  It was also noted that publications and conference attendance were also important to establishing the reputations of teaching staff.

Concluding session
78.  Stephen McQuoid thanked all who had planned and attended the consultation and in particular those who had taken the trouble to prepare papers.  All had greatly appreciated the hospitality and facilities at Emmaus College.  Ian Payne thanked Stephen for his work in conceiving and planning the conference, with the assistance of Mark Davies.
79.  In a discussion of next steps, the following were agreed:

1. The BEN website should be developed as rapidly as possible.  The responsibility rested with Ron Diprose, Paul Joshua and Russ Sutherland, but success depended on a range of others contributing suitable materials.  It was important that this should not be neglected once participants returned to their usual responsibilities.

2. Minutes of the discussions would be completed by Neil Summerton and would be sent to all who had attended and to others who were interested.

3. A list of participants’ addresses and other details would be circulated by Stephen McQuoid.
4. The draft list of Brethren training systems and institutions would be re-circulated up-dated with the information that had been written in during the consultation (Mark Davies).  It was essential that this should be further reviewed by participants so as to fill in further gaps that were identified.  (The list should be of training mechanisms, not just Bible colleges or schools as such.)

5. A further consultation would be worthwhile, as long as progress had been made by then with the various actions which had been agreed at the present consultation.  It would be held in 2008, preferably in June and preferably at Emmaus College.

6. A continuation steering group would be established, including Stephen McQuoid, Ken Daughters, Ian Payne, John Hitchen and Felix Muchimba.  Its work would mainly be done through electronic communication.  Its terms of reference would be:
· To supervise on a regular basis follow-up action on the matters agreed and suggested at the present consultation; and

· To make appropriate preparations for the consultation to be held in 2008.

80. John Hitchen gave a concluding address, the text and Powerpoint presentation of which are attached.

81. The consultation concluded with a period of prayer.
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Dubuque Consultation, June 2005

ISSUES RAISED DURING DISCUSSIONS

John Hitchen

Personal as Bible Teachers

How we as teachers combine our roles as teachers, administrators, mentors, ministry practitioners, researchers, and insightful, prophetic leaders of our local churches and communities.

How to keep spiritually alert and effective in our own walk with the Lord, how to read the lessons in problems and pain and how to see the broader significance of missional challenges on our doorsteps.

Need to keep abreast of, and analyse and discern wisely, the import of theological, moral and ethical trends of our day.

Need to remember we were saved to serve, and are called by the Christ who suffered to accept suffering as a normal part of developing proper relationships in our churches, work and homes.

College-Church Relations

Developing relationships between Schools and Constituencies:

· How to effectively serve the spectrum from conservative to progressive assemblies;

· How to overcome regional factionalism

How we as Colleges and Christian leaders maintain accountability to the churches we serve while also giving discerning, cutting-edge, biblical leadership.

Curriculum  and College Ethos Issues
Achieving a wholistic balance in curriculum: with academic & spiritual formation producing graduates able to think; to do the work of ministry; to become involved in societal issues and needs; and to bring healing where they serve

How we equip students with an up-to-date grasp of contemporary mission - as relational partnerships free from ethnocentrism or cultural domination; so they can gain the respect and acceptance from their sending churches for their ministry as they pioneer new forms of evangelism and mission.

How we discern between and uphold both the need to cultivate respect and understanding of a plurality of cultures, and adherence to the uniqueness of Christ Jesus as the one and only all-sufficient Saviour.

How to equip students to relate the Gospel to the personal and socio-political climates and national aspirations of those they serve, without yielding to the prevalent idolatries in such contexts.

We need to grapple with the biblical, theological, cultural and relational issues inherent in our decisions about the levels at which we teach; the groups we target as students; the language of instruction; student funding policies, etc.

How to gain and sustain high levels of educational integrity, academic excellence and standards compliance that will earn both credibility and public confidence in our ministries and graduates, while ensuring real depth of life and power in the Holy Spirit, and loyalty to the unchanging Word of God.
� Note by notetaker:  there is now a number of Bible Schools and training centres in eastern Europe, particularly in Romania where there are four or five, in Serbia, and an embryo centre in Slovakia.








